
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Quality of Education 



 

 

 

 

 

The Parker Academy’s Guiding Principles 

 
WORK HARD – STAY HUMBLE – DREAM BIG 

 

Our vision for teaching and learning at The Parker Academy, reflects the high expectations and 

aspirations that all staff have of themselves and their learners.  

At The Parker, learning is our ‘core business’; it underpins all that we do, as we recognise that an 

excellent education is the key to unlocking exceptional futures for the students in our care. We believe 

that all learners-whatever their ability-should receive high-quality teaching and learning every day-in 

every lesson-so they can achieve their maximum potential.  

Our teachers aim to enthuse, engage and encourage pupils to learn; staff foster students’ curiosity 
and aim to instil a zest for learning, through detailed planning and excellent delivery of lessons.  
 

We encourage our students to take responsibility for their own learning, teaching them to be resilient 

in overcoming set-backs and persist with achieving their goals. 

We support our staff in being reflective. We value all opportunities to develop and share the expertise 

within our teaching staff. Our teachers are encouraged to see their peers as a resource for continuous 

learning; in doing so, new teaching ideas come from colleagues as well as from Professional Learning 

sessions, reading, research and their own creative solutions.  

“An effective school is [essentially] a school full of effective classrooms. It matters much less which school a child 

attends than which classrooms they are in at that school. In England there is a fourfold difference between the 

most effective and least effective classrooms.”      Dylan Wiliam1  

Limiting in-school variance, and ensuring consistently high standards of classroom teaching, is what 

ultimately we aim to achieve. At The Parker Academy we want five great lessons every day, 

consistently across the school. If we can do this then excellence in teaching will ripple out into 

excellence in all other areas of school life: attainment, progress, behaviour, attendance, our wider 

culture and ethos and more.  

To achieve this level of consistency we need a framework for teachers to follow and refer back to. This 

is not a prescriptive approach – we do not expect Parker teachers’ lessons to be formulaic or 

repetitive. Instead the ideas in the model provide a stimulus and support for our planning. We hope 

the structures here are liberating, not limiting.  

 

 

                                                           
1 (Benson, 2013) 



 

 

 

 

The Parker Lesson Structure 

 
Lesson planning is an essential part of our drive to provide high-quality learning experiences for our 

students. Our focus-using this structure- is to ensure that there is consistency across the Academy to 

improve the quality of education on a lesson-by-lesson basis and improve outcomes for all students. 

Much of the basis which underpins our pedagogy comes from Lemov’s ‘Teach Like a Champion 2.0’.  

Every lesson should have a clear link to the Big Picture (MTP Component and Composite as appropriate).2  

The Big Picture is essential to let students know where this learning fits in the MTP and why they are 

completing these tasks. Teachers will plan for the needs of all their students-paying particular 

attention to our SEND/Disadvantaged students so that they are both supported and challenged in 

their learning.  

Teachers will have high expectations of all students. 

 At the start of every lesson teachers will begin with a 'Do Now'3 task-a short memory-

recall activity (ideally low-stakes questioning) that will be written on the board or that, 

in printed form, is waiting for students as they enter. 

Whilst staff greet students at the door4 (every lesson), students should be already busy via the 'Do 

Now' task. 

In a nutshell, the I Do phase of a lesson involves the Teacher telling students what they 

need to know and showing them how to do the things that they need to be able to do. 

Research confirms that this is a powerful part of an effective and efficient learning 

process. 

This part can be a follow-on of the Do Now to clarify and put the lesson into context and the ‘learning 

journey’. However, this is where the teach teaches and essentially imparts knowledge to students. In 

more specific terms, it involves teaching techniques such as informing, explaining, modelling and 

providing examples. 

                                                           
2 (Lemov, 2015) Name the Steps: Technique #21 
3 (Lemov, 2015) Technique #20 
4 (Lemov, 2015) Threshold: Technique #45 



 

 

 

 

 

 

The WE Do involves doing tasks together. 

This is an opportunity to model, show or do together so students are able apply the 

learning that has just come in the previous stage. 

By working together, teachers can help students use the steps they need to follow to complete 

particular tasks. Every lesson must be scaffolded. Resources, targeted questions and live marking/ 

feedback should be used to support all learners in making progress. 

 

The YOU Do phase of a lesson involves students practising what the Teacher has already 

taught them by themselves. 

In most cases this will be an independent written activity. However, in some subjects this 

won’t be written, or alone, but the emphasis is on the students doing and the teacher monitoring5 

and providing feedback during the activity. 

 

Plenary activities will take place during every lesson.  

The Plenary will be used as a tool for the teacher to inform next steps and planning. The 

form a plenary might take includes strategies such as EXIT TICKETS6 to provide the teacher 

with immediate formative feedback as to the progress the students have made. 

 

We encourage regular activities to assess the progress that students are making in 

lessons and adjusting the learning accordingly. 

 

 

Please note: footnotes refer to TLAC techniques. Videos modelling these can be found online or in copies of TLAC that can be 

borrowed by staff from the CPD Library. 

 

 

 

 

                                                           
5 (Lemov, 2015) Circulate: Technique #24 
6 (Lemov, 2015) Exit Tickets: Technique #26 



 

 

 

 

The Parker Day:  

 

 

 

 

 

 

 

*Students should not be allowed out of lessons to use the toilets without a medical or 

urgent reason to do so (please use professional judgement in all cases). 

 



 

 

 

 

The Parker Basic Expectations 

  Seating plans  
Teacher Action - What you should do: 
Devise a seating plan for every class; these can be on paper or (ideally) on our PAM system.  
Seating plans should identify who your Pupil Premium, SEND, EAL and MABLE students are. 
 
Seating plans should be printed and in your purple folders; these will support you in knowing your 
students and using apt strategies to support students who require more scaffolding or focus. 
 

ILPs 
Teacher Action - What you should do: 
Access Individual Learning Plans for SEND/Disadvantaged students on Provision Map. 
Ensure that you are aware of the strategies, scaffolding and needs of your students.  
Print the ILPs for future reference. 
Share additional strategies with the Inclusion Team (email Emma Butler) or ask for additional 
support where required. 

 

  Lesson Planning 
 

Every Subject has created KS3 and 4 Intent Statements, High Level Plans and Medium-Term Plans 
(MTP); we have also commenced work on KS5. 
Teacher Action - What you should do:  
MTPs should be printed and annotated to be used in weekly co-planning sessions 

 
Teachers are expected to plan for the lessons that they are teaching using the Do Now, I do, We 
do, You do and Plenary structure.  

 

  Rituals and Routines during the Parker Lesson:  
 

  Meet and greet/entry to the classroom  
 
  Teacher Action - What you should do: 
  Be at the door at the start of the lesson welcoming the students and checking the following: 

✓ students are moving along the corridor/entering your room in the correct way; 
✓ students are ready for learning-including sanitising their hands at the start of every lesson; 
✓ students are wearing the correct uniform. 

For those students who are still not meeting expectations (including uniform), you should usher them to one 
side, whilst letting the rest of the class in. Briefly, remind students of our expectations, allowing them to 
correct their behaviour, and then get them into class.   
(If a student still fails to comply with expectations, after a settling period, the relevant sanction may be issued). 

 
Ensure all students are on task with the ‘Do Now’ activity; the register should be taken within the 
first five minutes of the lesson. 
 

https://edukeyapp.com/account/login?redirect=%2Fpupil%2Fedit%2F3609603


 

 
 
 
 
 
 

Behaviour for Learning and Praise  
 

Teacher Action - What you should do 
-Staff will apply the Behaviour Policy in lessons, where apt, to support the learning atmosphere.  
-Students will be praised and encouraged to learn and teachers will foster a love for their subject 
through well-planned, inspiring lessons.  
Further details regarding the Behaviour for Learning Policy and Academy Expectations can be found on the 
following pages. 

 

Assessment for Learning: 

‘‘The process of seeking and interpreting evidence for use by learners and their teachers to decide 

where the learners are in their learning, where they need to go and how best to get there.’’7 

 

At the Parker, we encourage teachers to utilise a variety of Assessment for Learning strategies 

in every lesson. 

Assessment for Learning: 

✓ Focuses on how students learn. 

✓ Is central to classroom practice. 

✓ Is a key professional skill. 

✓ Is sensitive and constructive. 

✓ Fosters motivation. 

✓ Promotes understanding of goals and criteria. 

✓ Helps learners know how to improve. 

✓ Develops the capacity for self-assessment. 

✓ Recognises all educational achievement. 

This could be using peer/self-assessment (red and green pens respectively); traffic light cards or other 

techniques.  

                                                           
7 (Broadfoot et al, 2002) 



 

 

 

 

Parker Praise and Rewards 

#ParkerPride 

#ParkerPositive 

 

At The Parker E-ACT Academy we have high aspirations for our students. 

We therefore reward students that have 'gone above and beyond’ in their work to inspire them to 

be the best that they can be. These rewards could reflect effort, attainment and/or work in the 

community. 

As an inclusive school, we understand that this could differ from student to student and what we 

would regard as expected standards of work for one student, might not be the same for another 

based on for example their ability. 

Each point allocated counts for a penny. 

"The student has gone above and beyond... 

...on one occasion”                          P1 = 1 points (1p) 

...on more than one occasion”      P2 = 2 points (2p) 

...continuously”                                P3 = 3 points (3p) 

There are two categories in our reward/praise policy; the Progress (attainment) category  and the 

Pride (effort/community involvement) category. 

Staff 

• Staff are expected to regularly reward P Points to students, which are entered on PAM. 

• Staff should also communicate positives through E- Postcards home. 

• In addition, individual staff members should inform HoYs of positives so they can complete 

'shout outs' (e.g.  For attainment, effort, work in the community, representing the school) in 

assemblies. 

Departments 

• There will be half termly nominations in each subject: one student per year group under 

'Progress' (attainment) and one student per year group under 'Pride' (Effort) (10 students in 

total). Certificates will be created and these will be displayed in the corridor within the 

subject areas. 

Other 

• Parker Pride Project (Character Education) 

 



 

 

 

 

The Parker Behaviour for Learning: Sanctions 

“One of the most important things teachers can do to promote learning is to create classroom 

environments where students feel safe”8 

Our BfL policy is the product of a working party, led by AWH; staff collaborated to produce the flow-

chart of sanctions that will be implemented if students do not meet the expectations of the member 

of staff in front of them.  

 
 

What? How? Who? Next steps   

C1 Low Level 
disruption, 
e.g. talking 
whilst 
someone 
else is 
talking 
including 
another 
student.  

Verbal 
warning. 
Name on 
board 
allowing 
student to 
work 
towards 
changing 
their 
behaviour 
and having 
their name 
removed 
from the 
board. 

Class 
teacher 

~   

C2 Continued 
low level 
disruption 
following 
verbal 
warning. 
 

Verbal 
warning of a 
10 minute 
detention if 
low level 
disruption 
continues. 
 

Class 
Teacher 

~   

C3 Continued 
low level 
disruption 
following 
verbal 
warning of 
10 minute 
detention. 
 

10 minute 
detention 
set. 
 
Consider 
moving 
student to 
another 
seating 
position. 

Class 
Teacher 

Log on to PAM 
ASAP when not 
teaching. 
Email will then be 
generated and 
sent to 
tutor/HoY/HoF/Pa
rent/Carer 

More than one 10 minute 
detention set in one day 
(i.e. across subjects): 
HoY to set lunchtime 
detentions (or after school 
detentions) for the time 
student ‘owes’.  THIS WILL 
REPLACE TEACHER 
DETENTIONS 

If persistent put student 
on HoF report.  
Parent/carer to be made 
aware by HoF. 
 
If persistent across 
subjects put student on 
HoY report. 
Parent/carer to be made 
aware by HoY. 

 

                                                           
8 (Dusenbury, 2012) 



 

 

 

 

 
 

What? How? Who? Next steps   

S1 Continued 
disruption despite 
10 minute 
detention set. 

OR 
Significant 
disruption to 
learning 

OR 
Failure to attend 10 
minute detention 
with teacher 

OR 
Failure to submit 
homework on more 
than one occasion. 
 

For first two 
bullet points:   
Call out made for 
member of staff 
from faculty on 
refocus that 
lesson.  
Discussion to take 
place with this 
member of staff, 
teacher and 
student with aim 
to return student 
to class. 
30 minute 
detention to be 
set. 

Class 
Teacher 

Log on to PAM. 
Email 
generated and 
sent to. 
tutor/HoY/HoF
/ Parent/Carer. 
Parent/carer to 
confirm 
attendance. 

More than one 30 
minute detention set in 
one day (i.e. across 
subjects): 
HoY to set lunchtime 
detentions (or after 
school detentions) for 
the time student ‘owes’. 
THIS WILL REPLACE 
TEACHER DETENTIONS 

If persistent in 
one subject HoF 
to put student on 
report to them 
(orange). 
Parent/carer to 
be made aware 
by HoF. 
 
If persistent 
across subjects 
put student on 
HoY report. 
Parent/carer to 
be made aware 
by HoY. 

S2 Continued 
disruption following 
return to class after 
conversation with 
teacher and 
member of staff on 
faculty refocus that 
lesson 

OR 
Gross disobedience 
(which could lead 
to dangerous 
behaviour) 

OR 
Failure to attend 30 
minute detention 
with teacher 

OR 
Constant failure to 
submit homework. 
 

For first two 
bullet points:   
Call out made for 
member of staff 
from faculty on 
refocus that 
lesson.  Student is 
collected and 
taken to refocus. 
One hour 
detention to be 
set with HoF by 
HoF (if student 
fails to arrive to 
this re-set again). 
ONLY ALERT BFL 
IF STUDENT 
REFUSES TO GO 
TO REFOCUS. 

HoF Log on to PAM. 
Email will be 
generated and 
sent to 
tutor/HoY/HoF
/Parent/Carer. 
Parent/Carer 
to confirm 
attendance. 

More than one One 
Hour detention set in 
one day (i.e. across 
subjects): 
HoY to set lunchtime 
detentions and after 
school detentions) for 
the time student ‘owes’. 
THIS WILL REPLACE 
TEACHER DETENTIONS 
Student to be placed on 
report with HoY (red). 
Parents/Carers to be 
made aware by HoY. 

If this continues: 
Parent/Carer 
meeting. 
 
Possible 
Behaviour 
contract or 
Isolation.  This 
will be decided 
by SLT i/c 
Pastoral (SLI and 
AWH) 
 

S3 Failure to attend 
two One Hour 
detention with HoF, 
i.e. when it has 
been re-set. 

OR 
Continued Gross 
disobedience which 
could lead to 
dangerous 
behaviour.  

Discussion with 
SLT Line 
manager. 
Referral to be 
made to SLT i/c 
Pastoral (SLi and 
AWh ) if deemed 
necessary to set a  
Two hour SLT 
detention. 
 

SLT Log on to PAM. 
Email will be 
generated and 
sent to 
tutor/HoY/HoF
/Parent/Carer. 
Parent/Carer 
to confirm 
attendance. 

If this continues: 
Parent/Carers meeting. 
Student to be placed on 
report with HoY (red). 
 
 

If this continues: 
Parent meeting. 
 
Possible 
Behaviour 
contract or 
Isolation.  This 
will be decided 
by SLT i/c 
Pastoral (SLI and 
AWH) 



 

 

 

 

The Parker Feedback and Assessment Policy 

According to research from EEF9, effective feedback provides up to an additional 8 months progress 

per year. 

Aims of Feedback in the Academy: 
▪ To support and reinforce students’ learning. 
▪ To ensure a consistent approach to feedback and planning within and across curriculum 

areas. 
▪ To improve quality of planning and feedback whilst streamlining the process.  
▪ To encourage a growth mindset in learners by encouraging regular improvements and foster 

greater levels of independence where students are encouraged to track their own 
progression. 
 

Guiding principles 
▪ At The Parker Academy, teachers plan self, peer and teacher feedback into our schemes of 

learning. 
▪ At The Parker Academy, teachers use feedback to assess student progress and amend our 

teaching accordingly. 
▪ At The Parker Academy, learners get regular self, peer or teacher feedback to develop 

independence and improve their learning. 
 

*Due to concerns regarding Covid 19 and cross-contamination, teachers are asked to remain 
safe and adhere to guidelines regarding the handling of students’ work and to ensure that 
they regularly wash their hands. 
 
Wherever possible, online methods (such as quizzes or online submission of work) should 
be used as methods through which teachers assess student understanding; using these 
parameters, it is reasonable that students will still be provided with formative feedback-
including whole-class feedback. 
 
In books, we expect that students will be self-assessing work regularly, correcting work and 
improving their own work (guided by the teacher). As a result, we will see green pen 
reflections and improvements more than ever before as evidence that formative feedback is 
happening (alongside Feedback Forms, WCF and quizzes to assess knowledge and 
understanding). 
 
 
 
 
 
 
 

                                                           
9 (Education Edowment Foundation, 2018) 



 

 
 
 
 
 

Formative Feedback Overview 
 
Feedback is an integral part of formative assessment. Effective formative assessment is one of the 
biggest levers teachers have to improve pupil outcomes. As Dylan Wiliam observes: ‘When teachers 
do formative assessment effectively, students learn at roughly double the rate than they do without 
it’. 

 
In the Academy Formative Feedback will: 

▪ -Guide the teacher and student on what has been done well. 

▪ -Inform the student on how they can improve and the teacher on re-teach opportunities.  

▪ -Focus on specific actions to make progress. 

▪ -[have] Time built in to revisit, re-teach and improve tasks. 

 
Formative Feedback will be take regularly to assess students’ understanding of the components and 
composites in line with Faculty MTPs.  
 
Teachers will provide students with meaningful formative feedback on a regular basis; this will take 
the form of live marking, individual feedback or by providing Whole Class Feedback. 

 
Formative Feedback will be completed on Purple Feedback Forms:  
 
 
 
 
 
 
 
 
 
 
 

On these forms or the WCF forms that accompany a Purple Form, students will be provided 
with clear and specific praise (WWW), an area for improvement (EBI) and specific action 
they must take.  

 
-Evidence of meaningful teacher feedback 
Purple for teacher 

Teacher written feedback should always be in purple.  
 

-Evidence of students reflecting on their learning, engaging with feedback/ improving their 
work, revisiting tasks or self-assessing. 
Green for Self-assessment 

Self-assessment, student reflections and student improvements should always be in green. 
Time will be given to students to re-visit the task and take action in GREEN pen. 



 

 
 
 
 
 
 

During the formative feedback window we might see the following in place, alongside further 
strategies to support students’ progress:  
 
-Evidence of peer-assessing each other’s work. 
Red for Peer-assessment  
Peer-assessment, improvements or reflections should always be in red pen. 
 

-Evidence of WAGOLLs (What a good one looks like) or WABOLLs (what a bad one looks 
like) models used and annotated or improved by the students. 
 
-Evidence of marking stampers/stickers. 
 
-Evidence of PLCs (Personal Learning Checklists). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
 
 
 
 

Component Assessments 

Rationale 

To support all students in achieving their potential and to provide early interventions/strategies to 

catch students up with learning and knowledge retention. We are embedding a strategy to identify 

gaps and provide targeted expert guidance across a range of subjects in a supportive after school 

environment. 

The Strategy: 

We are going to focus the strategy on one year group to begin with to trial, refine and improve our 

approach before implementing our practice Academy-wide.  

• All KS3 Students will complete regular component/composite assessments and data will be 

entered for these using a 1-4 mark. 

• It is recommended that faculties use part of their co-planning time to ensure that 

component assessments:  

o Can be easily self assessed  

o Have a ‘raw mark’ for the assessment that is a multiple of 4 to make it easy to 

convert into a mark straight into PAM without the need for double entry. 

What the component data is for: 

The data is to allow responsive teaching/AfL to take place immediately. Below are a few examples of 

scenarios that the data may illustrate and what action the teacher might take: 

Outcome Teacher Action Additional Actions 

All of the class achieve 1s/2s Continue teaching the next 
component 

Cover the knowledge in the 
component in future Do Nows 
to maintain 1s and improve 2s 

All of the class achieve 3s/4s Reteach the component Could audit student 
misconceptions by looking at 
what knowledge was incorrect 

Most students achieve 1s and 
2s with some achieving 3s and 
4s 

Continue teaching the next 
component but arrange a 
meeting time for students with 
3s 

4s need to come to 
Independent Study Support 
(ISS) 

Most students achieve 3s and 
4s with some achieving 1s and 
2s 

Reteach the component 1s and 2s complete deepening 
activities 

 

  



 

 

 

 

 

Independent Study Lessons 

Students will be invited to attend the additional layer of support in the form of Independent Study 

Support. This will take place in the Randolph LRC on every night after school. Staff from across the 

Faculty areas will prepare resources, offer guidance and live feedback to students who attend these 

sessions. 

Data is generated from PAM using the component entry by Thursday, at 3.15, for the following 

week. The relevant students will be invited to attend ISL sessions centrally. 

In the ISL sessions, students who did not fully grasp the key knowledge in class are given the 

intervention and opportunity to close gaps in knowledge. 

Staff volunteer to run these sessions and a timetable is published accordingly. 

FAQs 

Do all classes need to do component assessments? 

Yes, to ensure that the powerful knowledge has been mastered.  

Where do I record component data? 

The markbooks have been set up to allow this input. 

Does the teacher need to mark the component assessments? 

No, the component assessments should be self-assessed. You could even use the SMHW quiz 

function for this. 

What if students do not want to share what mark they earned? 

Explain that the tests are low-stakes tests that are just to identify if there are any gaps that students 

need help with, nothing more than that. If students are still not happy to say what their mark is, 

please speak to them individually during or at the end of the lesson.  

 

 

 

 

 

 

 



 

 

 

 

 

Summative Feedback Overview 

 
Assessment of learning is associated with judgments based on grades and ranks and with 
public accountability. 
  
“We would not wish to deny the need for assessment for grading and the accountability purposes 
associated with it” 10 

 
Opportunities for Mock Examination and other Summative Assessments will be built into 
both the Academy Calendar and Faculty/Subject Plans. 
 
Summative Assessments should be standardised and moderated within Faculty Meetings to 
ensure consistency and accuracy. 

 
Strategies for Summative Feedback may include the following: 

• Comparative Judgement Marking 

• Purple Feedback Forms. 

• Whole-class Feedback (with a form photocopied for each student). 

• Pre-populated mark schemes/front sheets. 

• Diagnosis, Therapy and Testing. 
 
 
Following the marking of Summative Assessments, a re-teach lesson/s should cover the 
misconceptions and ensure student gaps are addressed. All re-teach tasks should be 
completed in green pen.  
 
 
 
 
 
 
 
 
 
 
 
 
 

                                                           
10 (Black, 1999) 



 

 
 
 

The Daventry Sixth Form 

Expectations: 

It is expected that Sixth Form Teachers follow the same rituals and routines with their KS5 students 

as with our lower school pupils. 

Meet and greet/entry to the classroom 
Check clothing/lanyard and address where appropriate 

Lesson Planning 
 
Teachers are expected to plan for the lessons that they are teaching using the Do Now, I do, We do, 
You do and Plenary structure.  
 

Behaviour for Learning and Praise  
 

-Staff will apply the Behaviour Policy in lessons, where apt, to support the learning atmosphere.  
-Students will be praised and encouraged to learn and teachers will foster a love for their subject 
through well-planned, inspiring lessons.  

Staff will log positive behaviours for KS5 students on our PAM system. Likewise, as 
required, teachers will log negative incidents for KS5 on PAM and contact home if 
necessary. 

 
Formative and Summative Feedback  
 
Teachers will provide KS5 students with meaningful formative feedback on a regular basis; this will 
take the form of individual feedback or by providing Whole Class Feedback. 
 
Formative Feedback will be completed on Purple Feedback Forms.  

Students at KS5 will be provided with marked feedback at a ratio of two pieces every three weeks 

per subject.   

Teacher written feedback should always be in purple.  
 
Self-assessment, student reflections and student improvements should always be in green. 
 
 

*Teachers must provide at least seven days’ notice of any formal assessments/mock examinations 
that take place 
 

 Students can work from folders or books dependant on HOF and teacher decision (please 

note that all of class must do the same) 

 



 

 

 

 

 

Sixth Form Teachers will ensure that: 

• Students have a copy of the subject content and exam structure at the front of 

workbooks/folders 

• Students organise workbooks/folders accordingly for subjects 

• Marked and improved work is easily identifiable by both students and teachers 

• You discuss reasons for given Progress Levels and Attitude to Learning with students 

Independent Study 

• Homework should be set via Show My Homework app/website.  

• Work set can be directed self-study that does not need to be marked but supports learning 

Student Non-Contact Time 

HOFs can request students work in specific study areas during student non-contacts in the 

following situations:- 

• In liaison with students who want extra support 

• For students that are showing a lack of preparation or poor attitude to learning 

• For students that are underperforming  

HOFs can also request removal of home study periods that have been awarded for any of the above 

reasons. 

Concerns and Communication Escalation Procedure* 

1. Teacher raises concern with the student 

2. Teacher raises the concern with the family 

3. Teacher refers to HOF who will decide on teacher-family meeting or HOF-family meeting 

4. Teacher refers to Head of Sixth Form for meeting with teacher-student and/or family 

Available Actions where there is a cause for concern: 

• Break/lunchtime/end of day catch-up of work as directed by teacher 

• Loss of non-contact time choices and home study 

• Students to use and log self-study which will be reviewed by teachers and tutors 

• Implementation of specific learning contracts with teacher, tutor and/or Head of Sixth Form 

 

 

*For repeat low-level concerns no action or escalation can take place unless evidence of incidents on PAM 



 

 

 
 
 
 

Supporting our Disadvantaged Students 

 
At The Parker, we are committed to removing all barriers to individual student’s success.  
 
This drive to ensure a ‘level playing field’ for our students means that our most 
disadvantaged students should have their needs considered and prioritised.  
 
We encourage our staff to take the following key actions to ensure the barriers can be 
removed:  
 

• Know the gaps 
 

• Narrow the gaps 
 

• Monitor the gaps 
 

• Celebrate success 
 
As a school, quality First Teaching is our main focus to boost the performance of our 
disadvantaged students. 
 
Teachers should use the ISPs and information of Provision Map to support their SEND and 
disadvantaged students in class. 
 

For every class, the lead teacher should regularly review formative and summative data to 

inform the progress of students; Wave 1 intervention strategies should be implemented to 

to diminish the difference between our disadvantaged students and their peers. 

Every week, teachers will review their students’ progress. Where necessary, interventions 

will be added for these students (such as ISL or other in-class interventions). 

If PPG, SEND or EAL students are not performing in line with their peers, teachers are 

expected to invite them to ISL and ask for additional support from the Inclusion Hub. 

Additional Strategies teachers should use to support SEND/Disadvantaged students include: 

• Provision Map/ILPs 

• ISL Interventions 

• Live Marking/hover support in class 

• Student Spotlight Videos/Support sessions 



 

 

 

 

Independent study 

Independent study is an extension of learning and can both check and enhance students’ 
progress in the Academy. It extends their learning outside of the classroom and further 
develops their understanding of the work which they do at school.   

11 

Tasks will be set, monitored and submitted (optional) on ‘Show My 
Homework’. 

Show My Homework is a powerfully simple online homework software accessible on desktop, 
tablet or mobile. Teachers will create and set engaging homework and students can submit 
online and parents can track details and deadlines. 

Students will be set independent study, in a variety of formats, on ‘Show My Homework, at 

regular intervals relevant to their learning; further details regarding the frequency of 

homework will follow our homework policy (summary below and more details found on our 

website).

 

 

                                                           
11 https://www.showmyhomework.co.uk 
 

https://www.showmyhomework.co.uk/


 

 

 

 

Independent study: Frequency 

Opportunities to develop fluency and revisit learning will be the main focus across all year 
groups.  
 
Independent study opportunities (homework) will sit alongside an emphasis on learning key 
knowledge and wider reading in each subject area. 
 
Students will be set regular tasks and consolidation activities as set out in Faculty Medium 
Term Plans (MTPs). 

 

Year Approximate Amount of 
Independent Study Time 

Types of activity 

Years 7 to 9 1-5 hours per week All students in Year 7 and 8 are set a minimum of 30 
minutes of reading per week. 
Reinforcement of knowledge taught in lessons 
Knowledge recall 
Online Learning Platforms (Hegarty Maths, Seneca, 
Vocabulary Express, Oak Academy) 
Wider research  

Years 10 and 11 3-7 hours per week Reinforcement of knowledge taught in lessons 
Knowledge recall 
Wider research 
Online Learning Platforms (Hegarty Maths, Seneca, 
Vocabulary Express, Oak Academy) 
Preparation for future lessons (Front-loading) 
Routine coursework 
Examination preparation  
Revision  

Years 12 and 13 10 - 15 hours per week in 
and outside of school 

Reinforcement of knowledge taught in lessons 
Knowledge recall 
Wider research 
Preparation for future lessons (Front-loading) 
Routine coursework 
Examination preparation  
Revision 

 
 

 



 

 

 

 

Co-planning 

To support the exceptional work on the Curriculum that has taken, and continues to take, 

place across The Parker, we are implementing weekly Faculty Co-Planning Sessions. 

These sessions will take place for half an hour, every week, at a time agreed upon by the 

Faculty and SLT Link. 

It is our intent that Co-planning will support our drive for high-quality first-wave teaching 

and learning for every child, in every lesson, every day. 

Effective Co-planning will result in clarity, consistency and confidence across all faculty 

areas. 

What will the Co-planning Sessions look like? 

The sessions will be 30 minutes and will be led by the HOF or a designated, experienced 

member of staff. 

How should teachers prepare for Co-planning? 

Staff should come prepared to the sessions with the relevant MTP; this should have been 

reviewed and-ideally-annotated, for the key areas below, prior to the session. 

• What is the essential knowledge (over the series/upcoming lessons) that we need 

students to learn? 

• What misconceptions/barriers might students encounter? 

• How can we deepen students’ knowledge and understanding? 

How will the Co-planning Session be organised? 

• The first five minutes will review good practice seen during the week (during learning 

walks/lesson dips). 

• 10 minutes will be spent exploring the MTP and the component/s in the upcoming 

week’s lessons.  

• 10 minutes will be used to model misconceptions and ways to overcome 

these/strategies that staff can utilise to scaffold learning for students and potential 

ways to deepen knowledge.  

• The final five minutes will review the key knowledge, disseminate resourcing (as 

required) and ensure everyone is fully supported with what is to be taught. 

Co-Planning sessions are part of teachers’ directed time. 

 



 

 

 

 

The Parker Professional Learning  

Continued Professional Development Matters.  

Teachers and Teaching Assistants make the biggest difference in any school, as anyone who 

has ever worked in education knows. 

At The Parker, we are committed to supporting and developing our staff in their 

Professional Learning by providing a range of opportunities for continuous professional 

development. 

Throughout the Academic Year, we provide a number of development opportunities 

including: Staff Development Days (Training Days), Professional Learning Sessions, a 

bespoke Early Careers Training Programme, a SEND/TA Training Programme and access to 

external training opportunities, visits and courses. 

We encourage self-reflective practitioners and embolden staff to take ownership of their 

professional development by often providing a menu of sessions during Professional 

Learning. 

Professional Learning Opportunities include: 

• Staff Development Days run throughout the academic year. 

• Faculty Meetings, Professional Learning and CPD Sessions which are scheduled on 

Thursday afternoons. 

• Early Careers Programme of Development: sessions scheduled for all Initial Teacher 

Trainees (ITT), Assessment Only Staff (AO), Unqualified Teachers (UQT), Newly 

Qualified Teachers (NQT) and Recently Qualified Teachers (RQTs); these will run weekly 

in Term 1, on Tuesdays, at 3.30-4.30pm; then fortnightly in Term 2 and beyond (as 

required). 

• External courses and training that staff can apply for. 

• Coaching and guidance. 

• Collaboration within the Academy Trust and beyond. 

 

 



 

 

 

 

 

The Mastery Rubric  

 

 

 “There is one quality above all others that makes a good teacher - the ability to reflect on 

what, why and how they do things and to adapt and develop their excellence in teaching. 

Self-reflection is a core component of effective professional development and key to 

becoming a skilled teacher.” 12 

Self-reflection is at the heart of our PD Programme at The Parker. Using the Mastery Rubric, 

staff are encouraged to take ownership of their strengths and areas for development in the 

drive to “master” our craft. 

 

 

 

 

 

 

The Mastery Rubric is divided into key areas: 
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Climate for Learning 

Subject Knowledge, Planning and Delivery  

Questioning; Scaffolding/Deepening knowledge; Assessing and Re-teaching 

Fluency; Long-Term Memory and  Progress Over Time 

Professionalism and CPD 



 

 

 

 

 

The A, B, C Model 

Our Professional Learning follows this model: 

 

Acquire and Attempt 

• Staff select areas they wish to develop 

• CPD sessions are offered based on training needs 

• Staff trial strategies in lessons  

Build on and Better 

• Staff are arranged into PLGs (Peer Learning Groups) 

• Staff are asked to reflect on the impact of chosen strategies. 

•  Staff encouraged to refine one selected strategy and re-implement with a chosen group.  

• Staff plan programme of evaluation, which can include peer observations and/or coaching. 

Collaborate and Consolidate  

•  Staff come together in PLGs to share and reflect on their practice. 

•  Staff will share strategies that have been trailed and refined. 

• Activity to evaluate/score impact of different strategies.  

 
 Details of The Parker Professional Learning Plan (CPD) can be found at the end of this Handbook; they 

are also outlined in the Academy Calendar. 
 

Acquire

and Attempt 

Build on 
and Better

Collaboration,  
reflection and 

coaching



 

 

 

 

The Walkthrus Programme 

 

 

We have invested in the WALKTHRU13 Professional Development Package to continue our drive and 

focus on effective pedagogy in all classrooms. 

This package is utilised in many ways across the Academic Year.  

• Firstly, it will be delivered during designated CPD slots where staff will opt in to specific area based on 

self-reflection against the Mastery Rubric.  

• Secondly, coaches may utilise the WALKTHRU materials to support and guide staff on specific areas that 

will develop their practice. 

• Finally, staff will be given access to the online WALKTHRU materials and additional books will be 

purchased so that they can access these at any point as a resource to support their own development. 

What is the WALKTHRU Package? 

This Professional Learning Package is a selection of evidence-informed teaching strategies 

curated in six series. 

• Behaviour and Relationships: Establishing classroom conditions essential for effective learning. 

• Curriculum Planning. Creating a coherent, well-sequenced knowledge-rich curriculum 

• Explaining and Modelling: Making sense of complex ideas to support students in building secure schema 

• Questioning and Feedback: Using responsive teaching methods to check students’ understanding and move 
them forward. 

• Practice and Retrieval: Building secure long-term memory and fluency 

• Mode B Teaching: Delivering a range of learning experiences to deepen and extend learning. 

 

The WalkThrus meet a real need because they bridge the gaps between what we currently have strong 

evidence for in terms of developing pupils’ learning and precise guidance on how this might be brought 

to life in daily practice. 

WALKTHRU CPD sessions will use the A, B, C model to acquire knowledge, revisit by building on and 

making practice better and collaborating and coaching to refine expertise in the classroom. 
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The Parker Coaching Programme 

“The primary purpose of observations should not be to judge the quality of the teachers, but to find 

the most effective ways to coach them to improve student learning.”14    

                      

As part of our continuous drive to improve the quality of teaching and learning, we have 

implemented Instructional Coaching as a programme for professional development. To this 

effect, colleagues will be paired with a typically good or outstanding practitioner for 

coaching and development.   

Instructional/Incremental coaching is a form of teacher development based on an approach 

to observation and follow-up conversations advocated in Leverage Leadership by Paul 

Bambrick-Santoyo. 

By receiving weekly observations and feedback, a teacher gets more coaching in one year 

than most receive in fifteen (where the traditional formal Performance Management 

observations take place). 

Leverage leadership explained 

The Leverage Leadership model works by spending much more time coaching and using 

more effective coaching techniques.  

Participants in the programme will be observed once weekly for 10 minutes combined with 

15mins feedback meetings by a designated coach.  The primary objective of this relationship 

is not to judge the quality of teaching, but to find the most effective ways to coach 

participants to improve student learning.     

During feedback coaches offer direct, readily-applicable feedback in the form of bite- sized 

action steps that allow the teacher to grow.   

The following week, the coach checks that the feedback has been put in place and looks for 

further improvement areas, building a veritable cycle of improvement.     
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Quality Improvements 

“Improve, not prove”15 is at the heart of both our coaching ethos but our drive to improve 
the quality of education and support across The Parker E-ACT Academy. 

 

All teaching staff can expect to have regular lesson visits/Climate for 

Learning Walks throughout the course of the Academic Year; these will be primarily led by 

their HOF and SLT link. Lead Practitioners and Key Stage/Subject Leaders will also play a 

leading role in this process.  

Our Learning Walks will aim to capture best practice and map the typicality of classroom 

practice across the Academy. Lesson visits will form coaching conversations (scheduled in 

after each dip) and will be captured on PAM, using the Parker Rubric; this will provide 

immediate feedback to staff and allow the sharing of good practice, developmental 

discussions and coaching to ensue as appropriate. 

 

 

Middle and Senior Leaders will work together to triangulate MTPs, books and classroom 

practice through our QI Process. In coaching sessions, leaders will dip into books, folders and 

work and provide immediate feedback to staff and coaching as needed. Learning dip will take 

place after these QI sessions to triangulate MTPs with progress in books and learning in the 

classroom.16 

The dates of Learning Walk Windows and QI Triangulation across the Academy will be shared 

in advance and can be found on the Parker Academy Calendar-accessible via Outlook or the 

link on our website.    

 

 

 

                                                           
15 Chris Moyes: https://chrismoyse.wordpress.com/2019/01/30/growing-great-teachers-improve-not-prove/ 
16 As and when books/work is reviewed staff are reminded to follow H&S protocols to keep themselves and 
students safe. 
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