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Our mission is to educate the whole child, make them aware of the world 
around them and their place within it. Providing the tools necessary to 

make informed decisions, be an active citizen, and to promote harmony 
and acceptance of those they share their community with. 
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Key Aims for PSHRE 2021 / 22 

 

 Deliver an interactive, inclusive PSHRE curriculum that caters to all lifestyles, 

genders and beliefs, including the RSE Statutory requirements 21/22 

 

 Provide ongoing staff CPD with sessions around tacking difficult questions in the 

classroom, and continue to upskill our team to offer high quality provision 

 

 Collect measurable outcome data, and assess this in line with the wider academy 

curriculum model. 

 

 Embed British values and PSHRE into lesson content through a collaborative CPD 

session. In which colleagues identify potential links within their curriculum area’s 

and begin to make these links explicit in lessons. Using key language and a visual 

symbol for students.  

 

 Maintain an accurate awareness of the needs of our cohort to continue with our 

wider aim of making tailoring the programme based on the needs of our 

individual students. Achieved through year team co-planning sessions and regular 

liaison between colleagues at every stage of the process 

 

Curriculum approach 

 

PSHRE is delivered through 6 half termly drop down days, with students rotating around 

tutors within that year team. The sessions themselves have an increased emphasis on case 

study, and feature no more than one standard A4 resource. This is designed to encourage a 

focus on ‘we do’ collaborative discussion over activities to explore many of the issues young 

people may face as they move through life.  

In addition to this PSHRE is also delivered through the tutor programme, which supports the 

theme of the weekly assembly. These sessions, which are typically 20 minutes long have a 

focus on national events of importance, increasing cultural capital and promoting active 

citizenship over the course of the year. 
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PSHRE Drop-Down Day High level plan 
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In addition to the above, students have a dedicated Careers session within each drop-down day, 

details of which can be found in the careers section of this document 

Collaboration for success 

All year teams meet for an hour in advance of each drop-down day to discuss best practice around 

delivery, ensuring that any issues within he cohort itself are addressed adequately with the Head of 

Year. We do not believe in taking students out of PSHRE, but do recognise how important it is to 

scaffold, or deepen knowledge based on a student’s prior learning or cultural capital. Having an 

awareness of our students needs not only allows us to ensure content is delivered sensitively, but 

also gives all colleagues the opportunity to share their own experiences and thoughts, and 

incorporate these into the PSHRE days 

 

Key dates for 21/22 
 

PSHRE Day 1  - Thurs 21st October 
 

Co-Planning – 14th October 
 

PSHRE Day 2 - Wednesday 15th December  
 

Co-Planning – 9th December 

PSHRE Day 3 - Friday 11th February Co-Planning – 3rd February 
 

PSHRE Day 4 - Thursday 31st  March 
 

Co-Planning – 24th March  

PSHRE Day 5 - Friday 27th May Co-Planning – 19th May 
 

PSHRE Day 6 - Wednesday 20th July Co-Planning 14th July  
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Exploring how a simple act like 

not thinking about what you read 

can lead to much larger 

consequences? 

 

What is really 
important to us?  

Material goods or long 
term fulfilment? 

 

How can a situation escalate if we 

don’t take early action?  

 

Parker Golden Rule – 

Be Reflective 

Let’s think about the consequences 

not now but in years to come. 

 

Working with outside agencies 

Decisions 

@ 
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Sexual health 

@ 

What are the laws on consent? 

 

What choices can we make around our 

bodies? 

 

What cultural differences might we need 

to be aware of regarding sex? 

 

All explored within a culture of open and 

honest debate 

Delivered within a culture of 

safeguarding, embraced by 

all colleagues across the 

school  

Same package for all 

regardless of Gender, Sex or 

ethnicity  
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Relationships  

@ 

Nurturing effective 

relationships with 

external stakeholders 

Show humility in your interactions 

Be an active listener in conversations 

Accept other people’s point of view and provide a 

reasoned point if you disagree 

Understand that everyone is entitled to be unique 

Respect our environment 

Effective collaboration through co-

planning and student voice to 

produce a fit for purpose 

curriculum 

Respect as one of our 

golden rules 

Effective relationships 

between students and senior 

leaders through our elected 

JLT 

A Fair and transparent 

behaviour system, applied 

equally to all 

Recognising a broad spectrum 

of sexualities and genders 

within our cohort 

PSHRE Sessions designed with 

a ‘we do’ focus on collective 

debate, respecting others 

opinions even if they differ 

from our own 

The freedom to choose how 

we behave, whilst being 

equipped with an awareness 

of what the potential 

outcomes may be 
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Equality 

@ The Parker Community is one 

in which everyone can thrive 

regardless of ethnicity, Sex, 

Gender or age. 

Teaching with a focus 

on ‘The Metaphor of 

religion’  

Celebrating all religious 

festivals across the UK  
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Personal Care 

@ 

Two Mini Leads; One for 

Mental health and another for 

Anti-Bullying 

Emphasis on ‘the self’ and how 

making proactive choices will 

benefit the individual 

Student Mental health & Anti-Bullying 

ambassadors and a staff team of both 

Mental & Physical health First Aiders 
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Active Citizenship 

@ 

A JLT that represents the student 

body and allows students to see 

the benefits of active 

participation in action 

Links and engagement 

with our local authority 

& MP to provide a 

student voice 

OCR GCSE Citizenship a popular option at GCSE 

A weekly assembly Rota marking 

key events of national importance 
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The PSHRE curriculum is designed to equip students with the tools needed to make informed 

decisions as they move through school and into the adult world. Providing students with the ability 

to self-reflect and respond to a plethora of situations they are likely to encounter at various points in 

their life, or in the lives of others around them, appropriately. 

The delivery style retains a focus on case study, consistently revisiting the idea that most outcomes, 

whether intended or not are the product of the student’s decisions. This is escalated through the 

year groups with a focus in Year 7 begin very much on the individual, and how choices are going to 

affect their own wellbeing with an increasing awareness of wider, and potentially unintended 

consequences through Years 8 & 9. As students approach Year 10 they are increasingly challenged to 

think about how to deal with situations they had not planned for, recognising the importance of 

early action, to avoid situations escalating. The high-level plan works towards composites of 

understanding in six key topic area’s and is part of a cyclical curriculum. 

Inclusivity is embedded throughout this curriculum, which is relevant to all individuals regardless of 

personal characteristics and includes a range of cultural examples. This will allow students to 

respond to any concern’s any within our community may face both now and in the future. 

 

Drop down day 1 – Intent 

 

Students begin Year 7 by exploring the importance of their own choices and how these can affect 

both their wellbeing, and the direction their lives will take. We consider the value in building and 

maintaining positive friendships, what they look like and how they benefit us, with opportunity to 

develop these relationships within practical team building sessions on Drop Down Day 2. As part of 

the broader idea of empowerment we consider the decisions students will need to take to succeed 

at secondary school, the ability to take care of one’s self, one’s body and one’s mental health which 

is explored as students undergo a significant change in their life and learn how to respond 

effectively. Practical strategies to preserve one’s own wellbeing are explored from the personal 

perspective in Drop Down Day 2 which focuses on why resolving conflict positively is likely to benefit 

their own mental health and wellbeing, Linking in with the Year 7 careers focus for  year 7 around 

seeing their school career now, as part of the bigger picture of their development. The session on 

‘life is expensive’ begins this process by encouraging students to reflect on the cost of living, the 

lifestyle they want and how decisions they take now will contribute to whether we will be successful 

in attaining this later in life. To embed the idea of active decisions in more depth students reflect on 

the philosophical concept of human consciousness, and our uniqueness as a species at being able to 

Curriculum intent statement 
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make informed choices. To do this we will consider a range of beliefs, starting with Christianity 

owing to the fact students are likely to have developed some existing schema in this area before 

moving on to study the lessons in subsequent religions. 

 In Year 8 students begin a more focused look at ethnic and gender inequality, having explored the 

key beliefs of the different faiths they will now have developed the schema around the similarities 

and differences between individuals, allowing them to apply this to the broader idea of the 

multicultural society. This begins in the first session with a critical look at the Stephen Lawrence case 

to introduce the concept of ‘subtle’ or ‘embedded’ racism and encourages critical thinking about the 

media and its role in bringing about change. This focus on the media will continue as we explore the 

stereotypes associated with human trafficking and asylum, with a bigger picture look at the 

individuals behind the headlines, and how their uniqueness can often be missed within a bigger 

issue. To continue to emphasise the role of the media in bringing about change students will go on 

to explore ‘the Detroit story’ which celebrates the legacy of Motown records on perceptions of black 

Americans whilst also exploring the changing economic context. In particular how a city largely built 

on manufacturing is now derelict due to labour market changes and compliments our careers 

education package. Having considered the wider context of racism, students will conclude by 

exploring how Britain emerged as a multicultural nation in the 1950’s to precede an exploration of 

Windrush and post war immigration into Britain in the second Drop Down Day. 

In Year 9 students will build on their knowledge of community cohesion and the role of the 

bystander by exploring the myth of victimless crime. This session focuses on antisocial behaviour, for 

instance damaging community property, taking the cohort through a restorative justice session 

between the victim and a youth offender. The intent here is to explore how these actions can make 

others feel, and indeed how such behaviour can impact on attitudes towards all of those within a 

community. Students will also be able to apply the schema they have developed around peer 

pressure and influence to discussions that surround the use of legal and illegal substances, and how 

our influences both peer, family and professional have the potential to influence our beliefs and 

values. Having previously considered and explored what our influences might be, students consider 

how they can respond to a situation in which they have limited control, for instance being unable to 

conceive a child. This session covers the range of fertility treatments, or ways in which couples can 

elect to look after a child that was not conceived by themselves, and builds on prior learning around 

the idea of ‘unplanned pregnancy’ to view this situation from the angle of both the adoptive, and 

birth parents. The year will increasingly expose students to exploring sensitive topics such as 

domestic violence, sexual harassment and honour-based violence with a focus on recognising trigger 

points for early intervention, and how best to respond.  

In Year 10 students will begin to explore in depth wider risks and challenges they may have to 

respond to as they move through life. At the end of Year 9 students explored a culturally specific 

example ‘honour violence’, this will be built upon as we move through the year with sessions around 

issues that can affect a broader range of people in society, encouraging students to apply 

predeveloped schema about smart choices and early intervention to decide the most appropriate 

response.  Within Drop Down Day one students follow a case study of grooming in the north of 

England, with a focus on considering the various factors that contributed to the young people’s 

situation escalating to end up in this situation. Linking together pre-explored ideas such as; the 

concept of grooming, the role alcohol plays in decision making, the ability to recognise an unhealthy 

relationship and ideas around informed consent. All of which can be brought together as causes for 

the wider situation students will be exploring here. Seeking to equip them with practical skills to not 

only identify this behaviour early on but also teach appropriate responses if they identify similarities 
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in their own or peer’s lives. The resilience curriculum also continues here with a look at the 

Monarchy, bringing together prior schema about the role of the Monarch and indeed that of the 

media to bring about change to embed the moral message that even our Queen, someone who is 

often viewed with admiration and high regard has been subject to criticism in the past, and has had 

to respond to this appropriately in order to continue with what she is doing. The emphasis over the 

course of this day is that it is the actions of an individual, that offers the most powerful vehicle for 

change. Students will in the same format continue to explore this broader idea through the year as 

we consider guns and gangs, debt and poor financial decisions and a positive finale on collective 

action to challenge a deportation order successfully. Within this day students also consider the role 

of pleasure and abstinence as part of the sexual health curriculum, following on from previous 

explorations of romantic relationships and the idea of ‘being ready’. To prepare students for 

subsequent discussions around moving beyond a mutual relationship into a family based one. With 

curricular now focusing increasingly on cohabiting relationships that may involve children as they 

prepare for life beyond school 

 

 

     Drop down day 2 – Intent 

 

 

In Year 7, Drop-down Day Two begins with a team building session, delivered externally. By this 

point in the year students peer group relationships should have become sufficiently established to 

ensure they feel comfortable completing outdoor physical tasks together and seeks to provide 

opportunities to put prior schema around forming and developing positive relationships into 

practice. Having already explored on Drop-down Day one the concept of ‘what it means to be 

human’, and how our ability to make decisions and feel a plethora of emotions resulting from these 

is a unique trait of the human species, students are able to apply this to a real-life context, by 

considering the idea of conflict resolution. This continues to focus on how allowing conflict to 

escalate can in fact cause further suffering to the individual, with the intended learning outcome 

being that students can see clearly how swift resolution is in their own personal interest. Subsequent 

days will allow this to be applied to the online world also. To conclude the day students explore what 

a leader looks like through a study of Christianity and key figures within this faith, introducing the 

concept of a ‘role model’ and the qualities these individuals may possess. 

In Year 8, having developed schema around the broader context of multiculturalism (including 

examples of how this emerged and indeed case studies of where this has or has not been a success), 

Students consider the wider historical context.Considering steps that have been taken to promote 

an inclusive society and where further progress is still possible. Previous learning has very much 

taken the form of understanding the need for change after major events, such as the death of 
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Stephen Lawrence. The Windrush generation will go on to explore why people might be motivated 

to move to Britain. forming the basis of later learning on both the UK’s position in the global world 

(Drop-down day 3) and the broader concept of why representation in justice is important (Drop-

down day 4). Here students also begin to look at the choices that surround intimacy and how to 

identify if this is in fact the right option for them. Moving away from the biological aspects of sex as a 

physical act into one within the context of relationships, embedding the idea that very few choices 

exist within a vacuum. It is necessary to wait until this point to do this owing largely to the fact that 

the curriculum must be inclusive of all gender identities, and understanding around the various 

forms a romantic relationship can take is essential to ensure we progress with everyone in mind. 

Students also complete their practical First Aid Training at this stage having explored the need to 

take decisive action in terms of risk previously in Year 7 & to introduce the idea that sometimes it 

may be necessary to do something in the interests of others instinctively. 

 

In Year 9 students take a critical look at Domestic Violence following a case study from the first 

meeting and establishment of a relationships, thorough various trigger points that conclude with an 

escalation of violence to a tragic end. The focus of this is on identifying the trigger points at which 

the relationship becomes unhealthy, applying schema from Years 7 & 8 around what different types 

of healthy relationship look like in comparison to this context. This will prepare students for a more 

critical look at when relationships are unhealthy and potentially dangerous as we move through 

sexual harassment in the workplace (Drop-down day 3) FGM (Drop-down day 4) and on towards 

honour-based violence and coercive behaviour as the year concludes. Students also, at this point 

continue to explore decisions they can make about their body with a more critical look at tattoo’s 

and body piecing’s and why the relevant age restrictions exist in this case. Prior learning has looked 

at the idea of professionalism and ownership of one’s own body and this will allow students to 

consider the long-term implications of body modification and the dangers surrounding the use of 

sunbeds, or risks associated with cosmetic surgery. It is also necessary at this point to have a clear 

focus on options across the personal development curriculum as students approach this milestone in 

their academic careers. 

In Year 10 students begin by exploring parenthood and the roles and responsibilities that surround 

this, previous schema has been established around the different form families can take. Having 

explored the consequences of negative relationships, during the Year 9 session on domestic violence 

and the preceding session on grooming. Students have gained an awareness of how early childhood 

unhealthy / exploitative relationships with adults and a negative environment in which to grow up in 

contributed to many of the young people ending up in Rochdale. This session will triangulate these 

themes considering not only the legal and moral responsibilities of parents, but also linking back to 

the wider consequences of choices we make across the curriculum. Students will go on to consider in 

subsequent sessions coercive behaviour, with a partial case study focus on the potential of children 

to be used as leverage in relationships to further develop this idea. Over the course of the 

curriculum, the focus on decisions has been around conscious choices, in the final Drop-down day of 

Year 9 students explored the ‘accidental criminal’, this will be revisited in a session on gangs and 

gangs with a focus on how if we do not recognise key trigger points (a focus explored through 

grooming, & coercive control) situations can escalate and we can find ourselves in situations we had 

not intended to be in. This central theme will continue into the subsequent day also with a look at 

financial choices and unintended debt and sees schema around making a conscious choice stretched 

to consider how small seemingly insignificant decisions can lead into wider consequences.  
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Drop down day 3 Intent 

 

In Year 7 students begin by enhancing their awareness of how relationships are both similar and 

dissimilar in the online world compared to the real one, building on predeveloped schema around 

what a healthy relationship should look like. The central thread within the wider e-safety strategy is 

being able to correlate online actions, with potential real-life consequences now and in the future 

which will be developed further as we progress through the curriculum. Also, within this day, having 

explored how effective conflict resolution can have a positive benefit on the mental health of the 

individual we begin to explore the most suitable response to other significant changes in our lives for 

instance parental divorce or a house move, with a continued emphasis on the relationship between 

management of our own emotions and long-term well-being. An effective strategy for coping 

remains routed in the Buddhist practice of meditation, and this linked in with the broader concept of 

mindfulness is explored also in this session. Introducing positive approaches precedes an exploration 

of how less beneficial practices such as the use of substances, or gambling can affect the young 

person which commences in Drop-down day 4. To conclude the day students also continue to 

explore the role of self-empowerment with a sociological look at the role of meritocracy and social 

mobility and how the idea of fulfilling one’s own goals and ambitions begins with actions and 

successes here at secondary school.  

In Year 8, students begin by revisiting the online world by following a case study through in which 

the young person concerned has engaged in a variety of pre-explored ideas e,g. online trolling and 

negative behaviours, which has in turn resulted in the escalating poor mental health of the victim 

who may not have followed the advice given in previous sessions. This is designed to consolidate 

items of individual schema together. Following this, focus will move onto looking at the key features 

of Judaism with an emphasis on anti-Semitism through time, building on prior schema around what 

persecution can look like covered in the first two Drop-down days of the year and sees a progression 

into a long view, challenged through understanding of what the faith is about as a whole. The role of 

global organisations in working together to promote tolerance and human rights concludes the day 

with historical links not only to the establishment of the United Nations following the end of the 

second world war but also embeds the idea of the importance of effective communication and swift 

action to de-escalate situations and avoid conflict escalating.  

In Year 9 students will begin to explore sexual harassment in the workplace, an idea introduced 

within the career’s session in Drop-down day 2 which considered professional behaviour within the 

wider context of the workplace. This is designed to encourage students to consider how 

unacceptable behaviour that is less overt than domestic violence, can still be detrimental again with 

a focus on the identification of the trigger points in which this behaviour starts to fit in with the 

definition. Moving through the day, following students exploration of the consequences of body 

modification, the curriculum moves on to look at realistic body image with an emphasis on how 
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social media, and pornography can create an unrealistic idea of what a body should look like. To 

conclude the day students, begin to explore workplace deductions, and sources of welfare with an 

emphasis on how to source advice. The agencies recommended here such as citizens advice revisit 

the session that begins the day and would also be a suitable starting point if targeting sexual 

harassment in the workplace.  

In Year 10 students begin by looking at coercive behaviour within relationships, with an emphasis on 

financial or emotional manipulation. Previous drop-down days have allowed for the exploration of 

positive parenting, and the links between a child’s emotional development and their home situation, 

thus this session allows the societal expectation (of two parents being involved) to be compared 

with the potential impact of living in a home where coercive control remains a feature. Continuing  

with the theme of responding to situations which students may find themselves facing as they move 

into adult hood, students explore a case study within ‘smart financial choices and debt’ following the 

story of  a young man tho finds himself under increasing pressure due to a variety of poor decisions 

(accepting a zero hours contract he couldn’t understand, accepting motorcycle finance he had not 

budgeted for, being to proud to ask for help and a failure to respond to letters asking for money) 

that resulted in an escalation of that situation. This is designed to again show students how easily a 

situation can go out of control if proactive choices are not made, and uses a more challenging 

example than in the previous Drop-down Day. To conclude students will complete a financial 

education session that provides practical strategies for budgeting whilst the need is already fresh in 

their minds having looked at the alternative. 

 

Drop-down day 4 intent 

 

In Year 7, students will explore gender identity and be exposed to the breath of relationship types 

that exist in society, both on and offline. This will include a historical long view of how failure to 

recognise some genders / sexualities has contributed to a lack of individual liberty and mental health 

challenges for those concerned, focusing on how seeking advice if we need to, or demonstrating 

tolerance can have a wider effect. Students will, as they move through the year encounter the 

breadth of genders in all subsequent sessions and proving a clear descriptor and forum for 

discussion for this now, will allow them to be referenced in subsequent sessions without the need to 

detract from the issue at hand to discuss the individual features of each sexuality / gender. 

Continuing with the theme of fundamental British Values students move onto look at representation 

within a democratic society and how the broader concept of taking in a wide range of viewpoints can 

be beneficial to change. This idea of representation will be introduced at the start of Year 8 with a 

case study around the life and death of Stephen Lawrence, allowing students to continue to explore 

how an absence of representation coupled with prejudicial views can have wide ranging negative 
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consequences. Year 8 also sees the commencement of the sexual-health curriculum, beginning with 

a study of the changing body, and menstruation delivered to all students regardless of gender. 

Which was widely encouraged / supported by our parents during the 20/21 parental consultation to 

ensure that all contexts (For instance should any of the males in the cohort end up single fathers 

with a female child) are covered adequately. To conclude the Drop-down day modesty, we consider 

the idea of modesty through a critical study of Islam and key features within it that students may be 

familiar with at surface level. For example, traditional female dress, and expectations around 

appropriate behaviour, but may not be fully aware of their origins and purpose. This not only 

embodies the academy ethos of ‘be professional’ but also seeks to further embed the idea of the 

body as both sacred, and property of the individual themselves, whilst exploring the importance of 

having an inclusive society in which even those with beliefs that we may not identify with broadly as 

a cohort can offer value to us.  

In Year 8, students begin the day with an exploration of the diversity within families and factors that 

may influence individual decisions around which family type is the most appropriate for them. This 

includes all genders and sexualities and reflects cultural differences within wider society. Throughout 

this day the sexual health curriculum also continues, exploring unsafe behaviours and wider 

consequences, such as STI’s and contraception. In Drop-down day 2 students were introduced to the 

idea of sex and intimacy being a decision that must involve careful consideration, and this aims to 

triangulate previous schema into the affect substances, in particular alcohol can have on the body, 

and how this can lead to us making decisions we may not ordinarily. Students continue the day with 

a look at discrimination in context, exploring both historical and current world cases of what a 

discriminatory society looks like, seeking to build on previous schema around race and gender 

towards a fuller understanding of the nine protected characteristics. A Focus for Drop-down day 5. 

To conclude the day, students focus on the English legal system and how this is designed to promote 

fairness, for instance the role of the community, treatment of young offenders and consideration of 

neurodiversity in criminal justice. Students will move on to focus on the range of decisions they can 

take which could see them enter the criminal justice system, so it is important to establish 

knowledge of the safeguards in place should this occur to remove undue suspicion and potential for 

the debate to move sessions away from their primary focus later.  

In Year 9 students begin the day by exploring what they see as their influences in terms of beliefs, 

culture and behaviour with links made to Radicalisation and FGM included within a wider context. 

This builds on schema established during the preceding Drop-down day around ownership of one’s 

body and the freedom to make independent choices, thinking critically about the line in which 

cultural sensitivity becomes detrimental and, in many cases, illegal, for instance in cases of FGM. To 

get to grips further, with recognising influences, an exploration of fake news and the media is 

designed to encourage further scrutiny and critical thinking into various sources linking concepts 

together through provision of case study examples. Moving on through the day students will 

understand how to positively bring about change in their community with an extended look at the 

role of an MP, and how citizens can contribute to bringing about change. Whilst continuing to 

highlight the potential benefits of the free press as a tool and how accurate and empirically collected 

data can be useful in context, but must be assessed for validity. To conclude the day, and continuing 

with the theme of unintended consequences (as very few people in fact set out to be radicalised) we 

consider how the decision to go with two friends joyriding in a car can have unintended 

consequences, enhancing student knowledge of the justice system with a more extensive look at 

how outcome over intent remains the focus in criminal trials, and the impact on offenders families. 

Drop down day 5 will revisit this with a real life case study resulting in a student fatality in which 
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something that was ‘just a bit of fun’ has clear lifelong consequences due a failure to accurately 

assess risk and respond. 

In Year 10 students begin their preparation to leave home with a look at the factors they need to 

consider when running a home, and the various forms cohabitation can take. For instance the 

significance of multiple names on a rental lease, and wider financial considerations when looking at 

cost of living. Having explored how easily finances can escalate out of control when not correctly 

managed & practical tips for budgeting in the previous Drop-down day) this can be viewed within 

the context of consequences if steps are not taken. As the day progresses students will explore a 

case study around the Glasgow Girls, a group of students who came together to challenge an asylum 

case, highlighting again how a need for action may be required in an unforeseen situation whilst 

triangulating thinking around asylum, positive forces for change and the role of young people within 

it. To conclude the day students will explore in depth the role of the trade unions as a collective 

body, and the broader benefits they have both now and historically made on workers’ rights and 

conditions, again considering the benefits of collective action towards a goals and rights and 

responsibilities within the workplace. 

 

Drop down day 5 intent 

 

 

In Year 7, students begin the day with a critical look at the effects of alcohol, both physical and 

mental, with consideration given to responding appropriately to a crisis situation should a member 

of the public become ill e.g. identifying alcohol poisoning and alerting the relevant emergency 

services. This is relevant at this stage as students are able to consider the broader idea of alcohol’s 

effect on behaviour within the context of predeveloped schema around appropriate relationships 

and professionalism, and the impact of alcohol on either of these scenario’s. The scheme of learning 

will progress in Drop-down day 6 to consider how substances, among other things can become 

unhelpful strategies for coping with negative life experiences, of which an understanding of the 

effects of alcohol is necessary to precede this. Although within this Drop-down day, the idea of 

gaming addition is covered as part of the wider health curriculum. Previous Drop-down days have 

allowed for the exploration of behaviours designed to enhance wellbeing, and gaming is here 

considered more broadly in terms of both it’s positive social, and potential negative effects, with a 

recurrent link to the associated e-safety risks that may occur when speaking to strangers. Students 

are also encouraged to think critically about the idea of radicalisation, the previous drop-down day 

provided an opportunity to explore the central themes / beliefs of Islam as a whole to ensure that 

the subsequent case study is viewed in isolation, and not seen as a reflection of the faith. 
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 Radicalisation is explored through the Shamima Begum case which acts as a catalyst to consider 

how a lack of critical reflection on the accuracy of information can lead to a previously ‘ordinary’ 

British citizen becoming radicalised. To conclude the day students again revisit the ‘metaphor of 

religion’ exploring what the Buddhist story of Saddarta Guatama can tell us, even if it not necessarily 

a belief we hold ourselves about self-discipline, and reflecting on decisions. 

In Year 8, the sexual health curriculum builds on learning from Drop-down day 4 with an exploration 

of what can happen if safe sexual practices are not adhered to, with a focus on unplanned 

pregnancy. The emphasis here is being aware of the options available within the context of body 

ownership, and the way the decision should be made with support of our wider social network but in 

the absence of any duress. Later sessions will cover the other side of this process for instance 

fostering and adoption so students gain a full understanding of what each process looks like from 

multiple angles. In addition, having spent a portion of time exploring the multicultural society, 

history of sexual orientation in the UK and wider inequality students will focus on the equality act, 

and how the protected characteristics provide specific protection against such behaviour occurring 

in the future. Previous schema has established the consequences of a non-inclusive society allowing 

students to see more clearly the need for such legislation. The sessions on decisions at this point 

continues to explore both intended and unintended consequences by introducing the implications of 

a criminal record both now and in the future. This precedes an exploration of how a criminal record 

can be attained and provides the basis for references back to these consequences when exploring 

subsequent topics, for instance the role of the bystander and joint enterprise in Drop- down day 6. 

As part of the day students will also explore the festival of Diwali and wider messages within 

Hinduism, to embed the idea of from the earlier protected characteristics session, about freedom of 

choice (Sita did not want to be taken) and collectivism (The lamps to guide them both home).  

In Year 9 students will begin the day by revisiting the broader question surrounding gender identity 

with a focus on transgender and inclusivity. Previous days have exposed students to the importance 

of being aware of the wider potential consequences of their actions and this session builds on the 

relationship’s session in Drop down day 4 by considering in depth how the reactions of those around 

us, can have potential to influence our own behaviour, for instance being able to be one’s true self if 

this is something other than heterosexual. As the day progresses students will recommence their 

study of the media by covering the holocaust and the extent to which misleading propaganda 

changed the mindset of a nation to allow the events to unfold as they did after 1933. The sexual 

health curriculum also explores the role of informed consent and peer pressure, including 

recognising if you are ‘ready’ to build on the broader context of peer pressure introduced through 

the decision’s session on joyriding within the preceding day.  

Drop down day 5 in year 10 is led by external company Prison Me No Way providing their crime 

awareness session. This consolidates many key themes from the personal development curriculum 

as a whole and provides an opportunity to engage with an external stakeholder, ex-offenders and 

discuss many of the themes they have previously developed schema around, in person.  
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Drop down day 6 intent 

 

 

In Year 7, sessions led by external company Generation R will run with an emphasis on building 

resilience, these sessions involve former veterans coming into school to speak to students about 

how they rebuilt their lives, providing both inspiration stories and practical advice. This is designed 

to encourage students to think about what is important, both now and in the future, and recognise 

that the journey to recovery is not always linear and easy. A more relevant case study for students is 

used to provide an example in the session ‘alcohol and danger’ which uses the metaphor of getting 

into a car with a drink driver to avoid waiting for a bus as a precursor to explore what is really 

important to us. As we move through the day, into the session around winning the lottery students 

again revisit this idea of  important to them, relating this to prior schema around keeping one’s self 

happy, having supportive relationships and seeking to be financially self-sufficient when the leave 

compulsory education, as opposed to short material gains. As the day concludes students have the 

opportunity to explore how, without resilience we can move towards unhelpful coping strategies 

such as the use of substances, gambling or risk seeking behaviours, providing an opportunity to 

compare the associated risks here with the more productive approaches considered over the course 

of the day. This day is also designed to pave the way for the focus in year 8 of the wider 

consequences of actions, as students will begin to increasingly consider the effect their actions may 

have on different groups, and indeed themselves moving forward. 

 

In Year 8 students will begin to explore the importance of appropriate boundaries, including those 

that exist within alternative forms of relationships they may encounter. This builds on prior schema 

around choice and allows the foundational understanding (of what different relationship types exist) 

to be built upon more clearly with an ongoing emphasis on personal decisions. As students move 

through the day the idea of accountability is considered in more depth with a look at joint 

enterprise, Drop-down day five established schema around the criminal record and it’s potential 

consequences, providing a basis of understanding as specific negative choices the person may make 

are explored in more depth. The focus here is on introducing students to the idea of being culpable 

with indirect action, such as not reacting to a situation or simply being in the wrong place at the 

wrong time. Students also, as the day progresses begin to explore what a cohesive community looks 

like, to build on the previous sessions learning around how indirect action, in this case dropping litter 

or minor vandalism contribute to wider feelings of pride in a community and its subsequent 

demographic. To conclude the day students, begin to focus on the idea of equality and the broad 
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range of cultural practices that exist in the UK, considering why we must show tolerance even if the 

choices and beliefs of other are similar to choices we, ourselves make. This day is designed to 

introduce clearly the broader theme of year 9 which has an embedded emphasis on unintended 

consequences and wider considerations the students may face as they move through life.  

In Year 9, students conclude with an exploration of honour-based violence, and what this may 

manifest itself as. This is designed to triangulate previous learning around both cultural practices, 

and domestic violence to encourage students to think more critically about how even within a 

cultural context, behaviour that can be categorised as abusive remains as such, but those involved 

may have stronger influences to determine this as acceptable. This is part of a wider theme as we 

move through year 10 with an emphasis on understanding how many situations occur out of a spiral 

of events, with poor decisions being made at various stages, with examples including debt, 

grooming, and criminality. To introduce this theme on Drop-down day 6, students explore the 

‘accidental criminal’, considering how one can be prosecuted for crimes they may not know they are 

committing or indeed see as ‘social crimes of little consequence’. As a result of developing their 

understanding of the way in which choices such as friends joyriding can lead to an escalation of 

events, students will be able to better recognise wider consequences in a broader range of 

behaviours. Additional learning around the miners’ strike and the trade unions will enhance 

understanding of how situations operate within the context of the bigger picture, with a further 

coming from the health session in which students are made aware of both their legal rights and 

obligations regarding organ donation. Considering how the outcome of their decisions can 

potentially impact on both their own family or a stranger, with misconceptions about idea’s 

operating in a vacuum being challenged at this stage, 

Year 10, will have a Careers focus for this Drop-down day with an emphasis on interview skills, CV 

writing, and a careers fair to help them further consider their future pathway as they move into their 

final year of secondary education. 
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Year 11 – Over The Finish Line Days 

Key Aims:  

 To encourage critical discussion around the needs of each student to get themselves over 

the finish line, within a culture of collaborative practice 

 

 To implement a bespoke package, for each student based on five key areas, with events 

taking place over 5 sessions targeted at those most in need  

 

 To ensure we recognise and respond to the need to continue to educate the whole child, 

and support each individual to their destination post 16 

 

Curriculum approach: 

In year 11 our curriculum approach to personal development is tailored to the need to get students 

‘over the finish line’ with an awareness of the unique needs of our cohort. As a result, a meeting 

between key stakeholders including the Head of Personal Development, Heads of Year, Heads of 

Core & relevant members of SLT take place to determine which of the pathways below is the most 

appropriate for each student, and what their day will look like.  

 

The Four areas of focus for the day 

Academic Aspirational Careers Personal development 

 
For students who need 
additional support in their core 
subjects, sessions available 
here ensure students get the 
support they need to reach 
their academic potential  
 
Coursework based subjects 
and feature here as part of our 
individualised package 
 
 
 
 
 
 
 
 

 
For students who need a bit 
of additional motivation to 
achieve, sessions around 
aspirations and self-
motivation feature both 
internally and in 
partnership with our 
external stakeholders.  
 
Examples here include the 
British Army Careers 
service, Commando Joe & 
work with ‘role models’ to 
give the students the 
encouragement they need 
to get over the finish line. 

 
An opportunity for some 
bespoke careers guidance 
for each pupil with our 
external advisor. In 
addition, this day can be 
utilised later in the year to 
ensure students are 
equipped and competent 
with the completion of post 
16 applications, are able to 
meet a range of providers, 
and for any relevant work 
experience  
 
Students also have the 
opportunity to meet with 
individuals from targeted 
professions to gain greater 
insight and inform their 
choices  
 

 
Student wellbeing remains 
our priority across the 
academy, with the personal 
development strand 
enabling us to continue to 
support our students 
physical and mental health, 
relationships and overall 
ability to make informed 
decision.  
 
This focus area allows us to 
support those students 
who need personal 
guidance in order to 
continue ‘across the finish 
line’ 
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Delivery partners: 

 

 

  

 

 

 

   

 

 

 

 

 

 

 

 

 

Celebrating successes  

We are proud of our PSHRE provision here at Parker, with positive feedback from our staff, parents / 

carers and students. By working together, we are able to ensure we are educating the whole child, 

providing a consistent reminder about the importance of each and every decision they make and its 

potential short- and long-term consequences. 
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Careers Strategy and Implementation Plan Document: 

The Parker E-Act Academy 2021 

 

Introduction 

The Parker E-ACT Academy is an 11–18 secondary school with academy status situated in 

Daventry, Northamptonshire, England. The school is sponsored by E-ACT, and there are 

1135 students within the academy, this includes a Sixth Form which is shared with the other 

local secondary school within the E-Act trust.  The school is currently working to improve on 

the last Ofsted rating of Requires Improvement; significant progress has been made and the 

most recent section 5 monitoring visit in 2020 reported that improvements were being 

made.  The school’s Careers Leader has recently taken part in the Teach First Careers Leader 

programme. The school has a nominated Parent Ambassador link for careers. 

At The Parker E-ACT Academy the motto, ‘Work Hard, Stay Humble, Dream Big’ is central to 

careers education. The careers programme aims to support pupils to follow this ‘Dream Big’ 

ethos from the beginning of Year 7 all the way through to Year 11 and on to their next steps.  

Pupils are introduced to careers education from the start of Year 7 as we believe it gives 

them context to their learning and opens their eyes to the possibilities that lie ahead of 

them.  Pupils experience a range of career interactions during their time at The Parker E-ACT 

Academy, with a specific focus applied as appropriate to their school stage. Every student at 

every key stage, every ability and from every background is given equality of opportunity 

and are encompassed within the whole school careers culture. Our current position is that 

there is a need for development within certain areas of our careers programme, specifically, 

within curriculum areas and the need to provide different career guidance at different 

stages of a student’s school life. 

The Daventry area experiences higher levels of employment than the national average, 

however there are statistically less people within the higher socio-economic categories of 

managers, directors and professional occupations, qualification levels. Manufacturing, 

transportation and storage, wholesale and retail trade are key industries for employment 

within the local area with weekly and hourly rates of pay being lower than the national 

average. The population of the district is expected to grow by 15% by 2035 and in the last 

census, almost 50% of households were experiencing some sort of deprivation. The school is 

highly committed to excellent careers provision for all students to ensure aspirations are 

high and to drive students to consider more diverse careers and opportunities for their 

futures. 
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Strategy Summary 

The ambition of the school careers programme is to develop high expectations, provide 

inspiration, raise aspirations and improve onward destinations for all students. Our students 

are talented, enthusiastic and have potential for success; it is our whole school 

responsibility to ensure that they are encouraged, motivated, challenged, supported and 

inspired to aim for positive futures.  To ensure our careers education is compliant we will 

follow the statutory guidance and eight Gatsby Benchmarks, use the guidance available to 

us from the Careers and Enterprise company as well as proactively identify our own areas 

for improvement and take appropriate action.  

 

We actively encourage the involvement and contributions of our stakeholders and have 

undertaken extensive auditing to identify the current areas for development within our 

careers provision.  This has identified a number of points, including staff knowledge and 

training needs, widening stakeholder engagement and student perception of whole school 

careers advice and guidance. Steps have been introduced to develop these areas including 

staff training, student assemblies and access to careers software and the initial stages of 

developing external industry contacts. 

 

Our vision is to develop and embed a consistent and constant focus on careers both within 

our CEIAG and our academic curriculum, ensuring that opportunities are actively sought and 

information conveyed is current, valid and inspiring. To ensure this is developed, our key 

strategic objectives are: 

 

1 To introduce careers and enterprise education links across the whole 

academy and at each key stage of the curriculum. 

2 To develop an inclusive career education programme which enables all 

students the opportunity to access appropriate careers education, promotes 

ambition and ensures a successful education and fulfilling future for every 

individual. 

3 To provide our students with a broad range of opportunities and experiences 

which will raise their aspirations, widen their experiences, prepare them for 

their next steps and encourage success. 
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Careers Team 

The Parker E-Act Academy team is made up of the following colleagues. All members of the 

team will communicate regularly and will meet at critical points throughout the academic 

year to ensure implementation, monitoring and development of the whole school careers 

provision takes place. 

Careers Team 
Member 

Role Responsibility 

Mr Simon Cox 
 

Executive Headteacher Governance 

Ms Emma Reed Deputy Headteacher: 
Teaching & Learning 

Staff careers CPD 

Mr Andrew Dunkley Personal Development 
Lead 

Whole school CEIAG 
 

Mr Kieron Bailey Assistant Headteacher: 
Curriculum 

Careers and Curriculum Learning 

Mrs Emma Butler 
 

Assistant Headteacher: 
SEND 

Inclusion within Careers provision 

Ms Kristina Collins External Careers 
Advisor 

CEIAG Meetings 
 

Ms Leigh Taylor Parent Ambassador Careers Link 
 

 

 

Signature of Executive Headteacher:     

______________________________   Date:_______________    

Mr Simon. Cox   

 

Signature of Careers Leader:   

______________________________   Date:_______________ 

Ms. Jac Dempster 

 

 

Signature of E-Act Ambassador: 

_______________________________  Date:_______________ 

Ms. Leigh Taylor 

REVIEW DATE: July 2021 
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YEAR 7 
Your current career 

YEAR 8 
Breath of Careers 

YEAR 9 
Options and choices 

YEAR 10 
Preparing for the adult 

workplace 

Be professional 
What is your current career? 

Exploration of a hierarchy and why 
this is important, idea of ‘starting at 

the bottom’, importance of accepting 
set backs and moving forward with a 

comparison to the school ethos 

 

Types of employment – Self-

employment, Career, etc and their 
benefits and limitations (Focus on self-

employment as an option.  

Options Taster sessions 
Opt in sessions for subjects 
that are available and may 

not have been studied before 

Practical advice needed for 
the workplace 

Tax deductions, pensions career 
progression, taxable benefits e.g. 

company car tax codes, etc 

Setting goals and aspirations 
– 

Including cultural limitations, the 
benefits of a lifelong career, and 

qualities desired by employers & why 
moving towards that point must start 

now 

 
 

Challenging employment 
stereotypes – 

 Challenging the notion that there are 
‘men’s and women’s jobs, covering the 
compulsory interview for those that are 

disabled and the idea of ‘reasonable 
adjustments’ 

 

Options Taster sessions 
Opt in sessions for subjects 
that are available and may 

not have been studied before 

Preparing / applying for 
work experience 

Session outlining the work 
experience programme, its benefits 

and scaffolding to begin the 
application process itself 

The employment contract 
what does an employment contract 

consist of, what is out current 
employment contract in school and 

why is this important? 

 

What do you want from a job – 
e.g. do you want a person-centred job, 
an outdoor job etc. Focus here on not 

only options available but also self-
assessing what students are thinking at 

this stage. 

 

Long term goal setting 
– Where is this decision 

going too 
 

Critical look at long term 
progression, what types of 

qualification would be 
needed to get where you’re 

going etc 

Relationship between 
employment and lifestyle 

How employment type can affect 
lifestyle including credit, seasonal 
variations e.g. landscapers having 
to make their money in season & 

the importance of successful 
financial management 

Transferable skills & Their 
importance 

What transferable skills am I learning 
in my subjects and why do they 

matter? 

 

The Career is never finished – 
Importance of the role of CPD with a case 
study on car manufacturing through time 

– This will allow students to recognise 
that they must be prepared to ‘progress 

with a career’ and this should be a 
consideration when choosing something 

 
 

The Option Process 

Levels of qualifications 
available & transferability  

Including the myth that taking 
English means you have a career in 

English (E.g. that HE study is 
transferable) 

Be Realistic about your 
expectations – 

– Case study exploring the steps 

others have had to take to get where 
they are, including importance of 

hard work, and having a plan B (e.g. 
how many nail artists does Daventry 

need?) 

Considerations when running a 
business – Types of Business, how to 

set one up and risks involved. 

Creating the 
employment ‘persona’ 
Would you trust a lawyer in 

an Hawaiian shirt?  - 
importance of reputation & 

developing the skills in 
preparation for your career 

ahead. 

Prison me no way day 

Entrepreneur challenge Understanding The local labour 
market 

sectors of employment & how this 
changes through time e.g., electric cars 

as an upcoming area 

Career paths aren’t set 
in stone – 

Session designed to prepare 
any students who need to be 

‘steered into other option 
choices’, 

Careers Day 
CV Writing, Mock interviews 

and a careers fayre to 
conclude the programme 

 

 

Careers High level plan 


